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Description of the Program

The “Healthy Afghan Girl Program,” a psychosocial training program for girls, was
developed in 2008 by PARSA (Physiotherapy and Rehabilitation Services for
Afghanistan). PARSA began its work in Afghanistan in the 1990’s with a focus on
physiotherapy services for the disabled, but soon grew to include literacy programs for
women and economic programs for widows when the Taliban made education and
regular employment for women illegal. Today, PARSA is headquartered on the Kabul
site of an old Marastoon, an Afghan term meaning, “The Place that Gives Help.”
Services are provided there for the physically and mentally disabled, orphaned children,
widows, and the impoverished. Two other regional offices are located in Bamyan and
Chagcharan, supporting education and orphanage projects. Early childhood development
programs and accelerated learning programs for girls in 21 villages have recently been
completed.

In 2007, PARSA initiated advocacy campaigns in the national orphanages as well as at
Marastoon of the Afghan Red crescent Society, addressing human rights abuses in these
social protection programs. These efforts resulted in significant changes in policy and
personnel at both agencies. The “Healthy Afghan Child Program” (HACP) was
developed to provide better care for children in orphanages and it was from this model
that the “Healthy Afghan Girl Program” was developed.

The Social Environment of Afghan Girls

Afghan girls in formal school settings have very stressful learning environments.
Although Afghanistan has taken great strides in supporting Afghan girls’ civil rights,
such as their right to an education, legal systems are not strong enough yet to enforce
these rights. Afghan society does not yet consistently support fundamental rights for
girls. Additionally, because of disadvantages experienced, many girls in school have
gaps in their education and have to catch up to succeed in school. The Afghan school
system and methods of classroom instruction are still very rudimentary and outdated.
Further, teachers do not see students as individuals with unique abilities, learning styles
and personalities. Discipline methods include corporal punishment, not just for
misbehavior, but for when a child cannot grasp a lesson being taught. Girls in urban
settings walk through the streets and Afghan boys harass them and call them names,
suggesting that they are immoral because they go to school. Girls are often taken out of
school by their parents at the onset of puberty to prepare for marriage. These current
conditions make succeeding in a public school setting difficult for Afghan girls.?

! “The Healthy Afghan Girl Program,” Proposal for Asia Foundation, PARSA Staff, 2008, p. 2.
2 Proposal, p. 3.



The Mental and Emotional Issues with which Afghan Girls Cope

The last seven years of progress in education have supported some Afghan girls in
necessary ways. But for the most part, the trauma of war has not been addressed yet in
Afghan society, much less in the lives of the girls now in school. Violence against
women and girls in families is epidemic. Afghan girls are trying to deal with living in a
segregated society that severely discriminates against them and are often taught at the
family level that they are of no value. They are beginning to have some freedoms, but
families and society do not necessarily support these freedoms yet. They are beginning
to dream of a future and a career with no sense of how to accomplish these goals. The
international community has focused resources and programs on teaching girls their civil
rights and making education available to them, but without the support of family and
Afghan society, pressure is placed on girls that they do not have the maturity or
experience to handle.

The Healthy Afghan Girl Program

Seeking to address some of these difficult issues in Afghan girls’ lives, PARSA
developed a psychosocial training module to fit into the formal school setting. This is
called “The Healthy Afghan Girl Program” and was created to promote healthy ways of
living that support the development of an Afghan girl while also addressing psychosocial
issues. This has enabled PARSA staff to navigate through cultural stigma against
psychosocial problems and mental illness.

The training is built upon a mentoring model and enlists female Afghan teachers to serve
in the role of mentors. Each teacher is assigned ten girls. The teachers are trained in a
social work model of case management, where they learn to assess each child
individually and then work with the child to develop a personalized training program.
This program is then carried out as the teacher meets with her group of ten girls for an
hour and a half after each school day.

For the 6 month pilot program, PARSA established programs in the following Kabul
based institutions:

Alluhoddin Orphanage: 5 teachers and 60 girls
Ghazi Ayoub Khan School: 10 teachers and 100 girls
Amir Sher Ali Khan School: 5 teachers and 50 girls

At the Alluhoddin Orphanage, the program is known “The Good Mother/Good Father
Program” since the teachers are seen as helping to fill the role of missing parents. In the
schools, it is called “The Good Mentor Program.”™

® Proposal, pp. 3,4.
* Proposal, p. 4.



After a successful completion of the initial 6 month pilot program in 2008, a six month
extension of the program began in March 2009.

Description of the Challenges

Afghan society as a whole faces huge challenges due to 25 years of war which destroyed
much of the nation’s infrastructure and fragmented families through death and flight. In
addition, an increasingly strong insurgency by the Taliban, has again elevated security
concerns for Afghan families. Though the years since the Taliban’s overthrow in 2001
have brought increased development and freedoms, change has not happened as rapidly
as most Afghans would have liked. Corruption has also become rampant, adding to the
deep frustrations of many ordinary Afghans. All of these societal and educational system
difficulties impact Afghan children, in general and Afghan girls, in particular, making the
fulfillment of their dreams of a just and satisfying future even more challenging.

Infrastructure Challenges

Due to long years of war and neglect, public school properties were in shambles when the
Taliban left in 2001. The nation and the world rightly pressed for schools to be re-
opened for girls and boys, and soon scores of white-scarved, black-uniformed girls
poured into the streets to join boys on their way to school. But in this impoverished land,
finances were limited, and while some larger schools received donor money to rebuild
and repair their properties, most schools had to make do with what little they had. The
physical facilities of Amir Sher Ali Khan School and Ghazi Ayoub Khan School where
the “Healthy Afghan Girl Program” was instituted are both in extremely poor condition.
They host 2,290 and 2,583 students respectively in three shifts running from 6 AM until 5
PM, in less than 4000 square feet of decrepit space. They are both housed in small
compounds with one two-story building and rooms or sheds along the edges of the walls,
housing classrooms. The children are packed into small classrooms with insufficient
numbers of tables and chairs. Many students must either stand or sit on the mud floors.
There are large holes in some of the classroom walls and little or no electricity available
to brighten dark rooms. There are very small, dirt or gravel yards at both schools and
simply no room for physical activities of any kind. The Ghazi Ayoub Khan School has a
small library with 4 bookshelves of books. At the Amir Sher Ali Khan School, stacks of
books from the Ministry of Education sit on the floor among piles of dirt in a dark unused
room, slowly deteriorating from leaking water and mice, since no funds are available for
book shelves. Four filthy toilets serve the entire school at Amir Sher Ali Khan School
and a malfunctioning water pump provides scarce water for the students for the students’
hygiene and physical needs.

In these circumstances, finding space for the after-school Healthy Afghan Girl groups to
meet is very difficult. Most of the groups meet outside, sitting on the ground or on a mat.
Consequently, when the weather is bad, groups sometimes cannot meet. At best they
may try to squeeze into a hallway or a space such as the small library at Ghazi Ayoub
Khan School. These concerns were uppermost among the comments of the teachers
involved in the program.



Inadequate Teacher Training

The Afghan public schools system is till very rudimentary and outdated.”> Teachers tend
to teach using a rote system where students memorize material from their texts. Success
is determined by the students’ ability to accurately voice or write the material back to the
teacher. This is how most of today’s Afghan teachers were taught and this is how they
continue to teach. The level of education among the teachers varies, with some having
university training, many having completed the two year teacher’s certificate, and some
having simply graduated from high school. The Taliban ruled for five years from 1996
until 2001. During that time all girls’ schools were closed and no females were allowed
to work. This idled all of Afghanistan’s female teachers and kept girls from progressing
in their education. For this reason, there is a notable gap in the age of the teachers, with
many teachers being middle-aged to older women. Only now are some younger women
graduates beginning to enter the workforce as teachers.

For most Afghan teachers, any training they might have received was long ago. They
have had little access to any continuing education or exposure to new and different
teaching methods. Even creating a lesson plan to work from is not a familiar practice for
them.

However, this does not mean that teachers are resistant to training and change. Most of
the teachers involved with the program seemed genuinely eager to receive training. The
PARSA training for the Healthy Afghan Girl Program was met with real enthusiasm and
appreciation by teachers and school administrators alike. Even those teachers not
involved in the program spoke highly of the training and indicated they would like to
participate in the future.

Finally, teachers in government schools have low salaries, and payment of salaries is
sometimes delayed. As a result teachers’ families face economic pressures common to
many in Afghan society today. As women, they must continue to shoulder the
responsibility of caring for their extended families and households, even as they work
daily. As a result, absenteeism for various reasons is a common problem.

Cultural Challenges

Though most Afghans will agree that many people in their country suffer from some sort
of trauma due to the long years of war, death, destruction, flight and ongoing poverty,
few will speak openly of personal issues. There is deep fear and suspicion that the
admission of personal struggles will not be held in confidence, but will be spread around
social circles and used against them in some way. This distrust pervades Afghan society
and makes the addressing of psychosocial problems very difficult.

Afghan teachers tend to relate to their students as classes or groups rather than as
individuals with specific needs. It is commonly assumed that it is the student’s
responsibility to adjust and keep up with the class and the teacher. If a student cannot do

® Proposal, p. 3.



that, she is considered lazy and a failure and will often be physically punished with a
stick. As a result, the Healthy Afghan Girl Program, with its focus upon understanding
individual needs and responding to them in a compassionate manner, radically challenges
the cultural idea of what a teacher’s responsibilities are.’

Similarly, orphanage workers assigned to the care of the children in institutions do not
see their roles as substitute mothers and fathers. Rather, they view their work as just a
job with no real obligations to understand or meet the needs of the children, outside of a
few specific duties. The Good Mother, Good Father Program being instituted in
orphanages challenges these assumptions and behaviors.

Evaluation Strategy

To perform an evaluation of the Healthy Afghan Girl Program, the author spent time
studying the program proposal and interviewed PARSA staff members to understand the
history and motivations behind this program. Questions were developed to ask of the
various participants of the program. (See Appendix) Interviews were then carried out
with the principals and administrators at the Alluhoddin Orphanage, the Amir Shah Ali
Khan school, and the Ghazi Ayoub Khan School. Over the next weeks, repeated visits
were made to these three institutions to interview participating teachers, non-participating
teachers, and girls in the program. A total of 4 school and orphanage administrators, 17
teachers and 25 children were interviewed. In addition 7 groups were observed as they
met. The six Afghan PARSA staff members involved with this program were also
interviewed. The author then used the information gathered to assess the program design,
structure, and outcomes. Finally some recommendations for the continuing program
were made.

Evaluation of the Program Design

Designing a program to effectively address sensitive psychosocial and cultural issues is
never an easy task. It requires a willingness to research, listen, and learn from the people
themselves. There is also the need to acknowledge past mistakes and seek to make
adjustments based upon them. All of this requires longevity in a place that few
organizations can claim in present day Afghanistan. PARSA is one that can make such a
claim to commitment and legitimacy, having been formed during the Taliban era, and
having faithfully worked among some of Afghanistan’s most needy people through a
variety of projects. The design of the Healthy Afghan Girl Project demonstrates careful
thought and research.

Cultural Appropriateness

One of the lessons PARSA has learned through its years of service is that in order for a
program to become sustainable, the rationale for its existence must be woven into the
existing values of the Afghan people. It must become “theirs” in such a way that even
when the foreigners and their money are gone, it will persist because it is reinforced by

® Proposal, p. 4.



their own cultural stories or ideals. This understanding is clearly evident in the design of
the Healthy Afghan Girl Program.

Cultural Connection: A familiar concept in Afghan culture is that of the “Paadar-i-
Manawee” or “Maadar-i-Manawee.” This is an adult of the same sex as the child, other
than the mother or father, who takes a special interest in the child and serves as a mentor,
helper, and guide for the child. It may be an aunt, an uncle or an unrelated trusted adult.
Sometimes a beloved and respected teacher takes on the role of a “Paadar-i-Manawee.”

PARSA has built the Healthy Afghan Girl Program upon this theme from Afghan culture,
working to train female Afghan teachers to take on the “Maadar-i-Manawee” role with
ten girls, spending an hour and a half each day after school working with these children.
They are encouraged to learn about each girl as an individual and develop a personalized
training program to meet their psychosocial needs.

“Yesterday an older girl in my group came to me saying that
she had only recently begun school since she had not been
able to attend school during the Taliban era. She was
struggling with her studies and had been spoken to cruelly by
some of her teachers. | went to the principal of her behalf
and he spoke to the girl’s teachers, explaining her
circumstances and urging them to be more understanding.”

Mariam, Teacher at the Amir Shah Ali Khan School and
HAGP group leader.

Trusted Role Models: Making use of the large pool of female teachers to implement
this program is also wise culturally, since teachers are already seen as respected and
trusted role models in Afghan society. This eliminates the suspicions which would arise
if relatively new and unfamiliar professionals such as social workers or psychological
counselors be used as the mentors. Most Afghan parents feel very comfortable with
female teachers working with their daughters. In the orphanage, too, the female teachers
are already recognized as important role models for the children and extending that role
to after school involvement and care is acceptable to orphanage administrators.

Focusing: Another cultural understanding exhibited by this program relates to how
psychosocial issues are addressed in the groups. Sharing one’s problems and struggles
with others is not something done among Afghans. Rather, such issues are carefully
guarded for fear of others finding out and using that knowledge against those having the
problems. There is a high level of suspicion even among friends and close acquaintances.
Rather than seeking to counter this strong cultural tendency, PARSA has adopted a
method of dealing with painful emotions and feelings which does not require participants
to share their stories. This method, called Focusing, has proven to be effective in the
Afghan context and its use in the Healthy Afghan Girl Program offers a culturally viable
way for girls and their teachers to begin to address psychosocial issues in their lives.



Evaluation of Program Structure

The structural design of the Healthy Afghan Girl Project has been done in a reasoned and
culturally sensitive manner. Provisions have been made to ensure accountability and
sustainability within the Afghan setting.

Program Administration: The program is set up to work within current Afghan
institutions—schools and orphanages. From the start, the administrators of these
institutions are involved, giving them a sense of ownership over the program. School
principles and orphanage administrators select the teachers to be involved with the
program. Girls are then selected by the teachers, who best know their students. They are
encouraged to select those girls who are struggling academically or emotionally.
Records on the program are kept by the school administrators. There seemed to be real
mutual respect between school administrators and the Afghan PARSA staff.

For this program to reach its goals, the selection of the teachers to serve as mentors is
important. This responsibility has been given to the school administrators. Due to the
financial incentives and the appeal of receiving training, most teachers are eager to
participate. It was not clear, however, that the principals were selecting teachers based
upon their skills to serve as mentors. As the program extension began this year, the
principals asked that new teachers be trained since others wanted an opportunity to
participate. While it is beneficial to the school to have as many teachers as possible
trained by PARSA, especially in these initial phases of the project, principals should be
trained in how to select the best possible teachers to serve as mentors by identifying key
traits needed, including teachability, sensitivity, adaptability, and flexibility in attitudes
and teaching style.

Likewise, the selection of girls to participate in the program is crucial. Observations of
several groups at the schools raised questions as to whether these children were truly the
most needy children or were rather those with whom the teacher decided she would like
to work. This concern was also shared by the Afghan PARSA staff. Collaboration
between the PARSA staff, the principal and the teacher in selecting girls for the program
would help to make this a more transparent process.

The situation at the orphanage was different than the schools. All the resident girls are
involved in the program and there is a shortage of staff to take on the role of mentors.
Therefore, the orphanage groups are larger, usually 12 to 14 girls, and the administrators
do not have the luxury of choosing teachers to participate.

Teacher Training: PARSA provides training for the teachers serving as mentors for the
program. They are given 5 full days of training prior to the start of the program and then
continuing training as the program runs. The initial training introduces the concepts of
worldviews, the meaning of psychosocial needs, child development issues, results of war
and trauma on children, seeing situations from the child’s perspective, maintaining
discipline without using corporal punishment, and learning to address the individual
needs of vulnerable children. In addition teachers are supplied with daily planning sheets
which suggest how the 90 minutes of each group meeting might be divided. These sheets
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are meant to serve as logs for recording activities done in the groups. In addition,
suggestions of activities for developing life skills are also provided to the teachers.

The training given the teachers is at the heart of this program. Not only does it prepare
them to serve as mentors, but it assists them in their own lives and enables them to be
better teachers in their normal classrooms. All of the teachers interviewed for this
evaluation expressed appreciation for the training and a desire for more training.

“I was amazed to see the positive effects that the Healthy Afghan Girl
Program teacher training had on one of my teachers who was very
quiet and withdrawn due to huge problems in her life. After the
training, she began to come out of herself and have a much more
positive outlook on life and the future.”

Saaed Jamaluddin, Principal of the Amir Shah Ali Khan School

Observation of some of the groups in action at the two schools, however, revealed that
additional teacher training is needed. Teachers seem lacking in even the basics of how
to plan for and manage a group meeting. They tend to fall back into running their small
groups like they do their classrooms, with lectures and then recitation from the students
on areas of their schoolwork that they are finding difficult. Part of this is due to the
outdated methods of teaching they were given when they received their teacher training.
The Afghan PARSA staff give teaching tips informally as they observe the groups and
the teachers seem receptive to this kind of help. Specific training in how to plan for a
group meeting, followed by modeling of mentor/student interactions would be very
beneficial for the teachers to understand and experience what an effective group meeting
might look like. This whole concept of focusing on individuals and working to meet
individual needs is so new and so counter-cultural that it will take repeated training and
modeling for them to feel comfortable in this new role and be able to manage their groups
in ways that will allow psychosocial needs to be met. But as teachers see the benefits of
these practices, there is real enthusiasm on their part, which, in turn, creates a momentum
for increased used of these newly learned methods.

Observation of groups at the orphanage revealed that these groups tended to be more
informal and less school-like, perhaps because they met in the orphanage living quarters
and children sat on the floor or on beds. Though the group leaders in the orphanage
tended to be less educated than the school teachers, they seemed to understand their role
less as teachers and more as mothers or advocates for the girls. As a result, these groups
more resembled family gatherings. However, when the activity was a learning activity
such as English or computer training, the groups became much more like Afghan school
classrooms with the lecture/recitation mode of learning. Additional training and
modeling for the orphanage group leaders would be very beneficial in helping them learn
to manage their groups more effectively.

Monitoring and Evaluation: An important motivational aspect of the program is the
payment of a small stipend to participating teachers. This, however, is tied to their
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performance as mentors in the program. Each month, each participating teacher is
monitored, using a checklist of 14 desired behaviors, including such traits as punctuality,
good relationships with fellow teachers, respect for the children, keeping of records,
creativity, and following instructions. Currently, Afghan PARSA staff visit the schools
and orphanage frequently and monitor the performance of the teachers. When it is time
to pay the stipends, each teacher is counseled about her performance and signs a sheet
acknowledging her understanding. If there are deficiencies in her performance, the
teacher is counseled that month and if the performance does not improve, the stipend is
lowered the next month. All of this produces an accountability that would be lost if the
program were not carefully monitored.

Regular visits by the Afghan PARSA staff to the schools and orphanage provide
accountability for the teachers and principals involved. Visits to the girls’ groups are
opportunities for guidance and direction for the teachers as they mentor their groups of
girls. This element is vital as the program gets going and teachers learn their new roles as
mentors.

PARSA staff member Zargoona was meeting with each participating
teacher and counseling them prior to paying them their monthly
stipend. One older teacher, a deputy to the principal, strongly objected
when Zargoona pointed out some deficiencies in her performance.
Zargoona held her ground and calmly explained the requirements of
the program and that all the teachers were held to the same standard.
The situation was a good lesson in accountability for all the teachers.

PARSA staff members mentioned that eventually the school principals should take over
the monitoring and evaluation of this program. This is a good goal for the sustainability
of the Healthy Afghan Girl Program, but for the initial years of the program, continued
PARSA supervision and careful monitoring will be essential. During this time principals
and administrators need to be trained so that the new practices of record keeping, teacher
evaluation, and individual case management can become permanent.

Case Management: Each girl involved in the Healthy Afghan Girl Program has a file,
including a comprehensive child evaluation form. This form includes information on the
child’s family, education level, psychosocial status, social skills, life skills, and health.
These files are kept by the teachers as well as by the school and orphanage
administrators. Teachers are encouraged to record observations and keep notes on
difficulties as well as achievements in the child’s life.

The Comprehensive Child Evaluation Forms provide a good basis for understanding each
child involved in the program. Teachers and administrators need to receive training in
keeping these files up to date by making regular entries and notes of issues and progress.
Such practices require time but are essential if individuals are to be followed and progress
monitored. Perhaps one day a month, the normal group meetings could be canceled and
PARSA staff members could sit with each teacher and discuss each girl in her group: her
academic progress, psychosocial progress, health, and family status, showing how notes
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can be written up for the file. This would reinforce for the teachers and administrators
the importance of record keeping for monitoring the progress of individual girls.

PARSA staff member, Nahid, was observing a girls’ group in
action. The teacher was reviewing various principles from a
religious studies book with a group of five 2™ grade girls. One
little girl of the Hazara Shia ethnic group gave an answer that
the teacher said was wrong according to the Sunni textbook.
Nahid asked the teacher if she could speak to the children. She
quickly demonstrated how to explain differences in beliefs
without saying a minority belief was wrong. Nahid skillfully
drew the children into the discussion, preventing any sense of
exclusion of the minority child.

Evaluation of Program Outcomes

The original proposal describing the plans for “The Healthy Afghan Girl Program” listed
a number of learning goals for both teachers and girls. While not all of these goals have
been attained, significant progress is being made by teachers and girls in these areas.

Teachers’ Goals: The goals for the teachers were to:

Develop activities and plan curriculum for psychosocial development. There
is still a need for training and modeling in this area. Creative planning seems to
be foreign to teachers who have always “gone by the book” in their classrooms.
Their groups often resemble tutoring sessions on school subjects. But they are
receptive to training and help in this area.

Identify abnormal behavior and advocate for support for a child
demonstrating symptoms of mental illness. Teachers did not mention any
findings of mental illness, though they did make reference to noticing physical
illness and seeking to help girls receive needed treatment. Continued training and
encouragement to be willing to address these culturally sensitive issues is needed.

Address misbehavior in a compassionate manner. Teachers repeatedly said
they had no discipline problems. Their interactions with the girls seemed
compassionate while observers were there. Modeling by a PARSA staff member
of a compassionate way to deal with “wrong” answer was observed. The teacher
was receptive to this input.

Discipline children without using corporal punishment. No evidence of
corporal punishment was seen in the girls’ groups, but this is something that must
continue to be emphasized with the teachers since it is so ingrained in the Afghan
culture.
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Address her own psychosocial needs to insure she is able to provide a positive
experience for the children in her care. Teachers indicated that the training
they had received from PARSA was helpful in their own lives. One principal
spoke of one of his teachers whose outlook and demeanor completely changed
after taking the training. Continued training will reinforce those gains for the
participating teachers.

Work with children who appear to have learning disabilities. Though they
lack specific training in teaching children with learning disabilities, the teachers
are working with children who are struggling and demonstrating patience and
understanding as they meet day by day.

Assist the children in setting up productive “peer counseling” groups. A
number of the girls interviewed stated that they felt like the other girls in their
group were like sisters to them and that they had become good friends. This was
particularly true in the orphanage where they are with each other all day long.
Though no such groups seemed to be in action as yet, these relationships set the
stage for the introduction of “peer counseling” groups.

Support Afghan girls to grow in the changing Afghan social environment.
The additional daily time with their leader is no doubt a support to the girls in the
program as they struggle to survive and grow in what can be such a hostile
environment. Just having as a role model a woman who is using her education
and working outside the home is an unspoken support to their own efforts and
aspirations.

Advocate for the girl with her family. Several teachers mentioned going to a
girl’s family to discuss an issue such as habitual lateness or lack of school
supplies. They were able to speak with the parents and resolve these problems,
sometimes using their own resources to help.

Advaocate for a girl in the education system and health system. Teachers seem
to be filling this role. One teacher mentioned that she had gone to a teacher who
had publicly berated one of the girls in her group and explained the girl’s situation
to her, asking her to show her more understanding. Another teacher mentioned
that a girl in her group came to school very sick. Since the family was unable to
help, the teacher personally went with the girl to the clinic to see a doctor and get
the needed medication.

Have a basic understanding of severe mental illness such as clinical
depression, post traumatic stress syndrome, symptoms of physical abuse and
sexual abuse, and how to identify behavior that leads to suicide. This will
require additional intensive training for the teachers. While they may have a
surface awareness of such issues, being able to identify and properly respond to
such issues in their groups will require ongoing exposure and modeling. There is
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a great reticence among both teachers, administrators, and girls to speak of
specific examples of mental health issues, trauma, or abuse.

e Have a basic understanding of neurological development problems such as
learning disabilities. This, too, will require continuing education. Perhaps
intensive training in this area could be offered during the winter break when
schools are closed for several months and teachers have additional time to attend
training.

““| have been in the orphanage for five years and | am in the 5" grade.

I enjoy learning English, Dari, and Math. | like the activities our group
does together, but would like to get out of the orphanage and go for a
picnic sometime. | haven’t left for over a year.”

Lila. Aae 10. at the Alluhoddin Orphanaae

Girls’ Goals: The learning goals for the girls were to:

e Be resilient in the face of adversity. All Afghan girls face adversity. The
additional support of one and a half hours a day in a small group with an attentive
teacher is bound to be an added resource to these girls.

e Develop a plan